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towards student-centered teaching; and they can help schools create 

a shared vision of student learning, aligned to standards. 

 

In International High Schools in New York City, portfolios serve the 

purpose of engaging various school stakeholders in deep 

explorations of student work through specific types of products, such 

as literary essays, research papers, scientific lab reports, or 

reflections on their native-language proficiencies and English-

language learning. Rather than having to prepare for a test with many 

discrete pieces of knowledge as in standardized exams, students 

graduating through assessment portfolios have to prepare for an oral 

panel discussion to demonstrate mastery of learning, as they would 

in a university setting, facing questions and debates that are deeper 

than those they would engage in during a New York State Regents 

exam. 

 

2. What are the required components? 

● Each student must prepare and orally present graduation-

worthy projects in each of the following areas: 

■ ELA 

■ Science 

■ Social Studies 

■ Math 

■ Native Language 

■ Personal Statement 

● Panels consisting of at least two teachers to assess and rate 

student portfolios 

● Completed cover sheet for each student presenter, with 

signatures from attending teachers and panelists 



 

 

 

While these are the minimum requirements, many of our schools also 

require students to complete a Creative/Arts project for graduation, 

while others also expect that students will complete and present an 

internship or CTE/Career Technical Education project. 

 

This resource guide sets out to relay the additional expectations and 

understandings about best practices in portfolio. 

 

3. A Note on the Unique Interplay Between “One Model for All” and 

“Localized Autonomy” in Portfolios Across the Network and in this 

Resource Guide 

 

A core principle of the Internationals approach is “one model for all,” 

wherein “every member of our school community experiences the 

same learning model, maximizing an environment of mutual 

academic support. Thus, all members of our school community work 

in diverse, collaborative groups on hands-on projects; put another 

way, the model for adult learning and student learning mirror each 

other.” This might suggest that everything is the same for all 

stakeholders across our schools, but this assumption is complicated 

by another core principle: “localized autonomy,” which puts a primacy 

on “providing structures in which diverse members of the school 

community can develop their perspectives, discuss, and make 

decisions collectively,” which we believe “is likely to strengthen… and 

develop the individual capacity of the members of the community.” 





 

 

 

● Brooklyn International High School: Laura Alcázar and Medi Ford 

● Claremont International High School: Nancy Martin, Katie 

Mcculloch, Tim Ross and Tammana Talukder 

● Crotona International High School: Nick Klinovsky 

● English Language Learners and International Support Preparatory 

Academy (ELLIS): Elizabeth Levy, Maribel Tineo and Andrew 

Wallace 

● Flushing International High School: Marlyn Claro, Althea 

Garraway, Rosemary Milczewski, and Pops Singson 

● International Community High School: Josef Donnelly 

● International High School at Lafayette: Katie Clark and Amy 

Gallagher 

● International High School at LaGuardia Community College: Amy 

Burrous, Ruth Chasek, and Steven Dawson 

● International High School at Prospect Heights: Angela Joseph 

● International High School at Union Square: Melissa Glick 

● International High School for Health Sciences: Pooja Bhaskar 

and Virjanand Depoo 

● Manhattan International High School: Martin Pascual and Dara 

Valconcha 

● 


